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Abstract 
The basic starting point in the research of the educational reality within the critical educational science was represented by 
criticism of the ideology and comprehension of the influence of social processes on education. The purpose and principal 
objective of education from the critical educational science point of view is striving towards maturity and self-determination 
leading to emancipation and solidarity development. Contemporary society is marked by large educational crisis determined by 
postulates of so called „neoliberal pedagogy” where, very frequently, education becomes its opposite. Due to that, the question 
arises of whether we could and should analyse the existing contemporary educational crisis through the reception of the critical 
educational science.  
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Critical educational science appeared in the second half (the sixties) of the 20th century. Its emergence represents 
the tendency of one part of pedagogues to structure the educational science on the basic starting points and 
fundamental characteristics of the critical theory of society. The most significant representatives of this direction 
within educational science are Klaus Mollenhauer, Herwig Blankertz, Wolfgang Klafki, Hermann Giesecke and 
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Wolfgang Lempert. Therefore, resting upon the most important thesis of the critical theory of society, the 
representatives of critical educational science believe that the critique of ideology is the basic starting point in 
understanding educational reality and therefore the fundamental task of educational science. This starting point and 
the fundamental task attempt to explain the social context of education or in other words the influence of social 
processes and ideologies on upbringing and education by which “the educational practice enlightens on itself by 
which, for example, teachers are helped to realize usually unnoticed dependence of the educational system of the 
governing social structures” (Gudjons, 1994, 37). This was the way of accomplishing one deviation from empirical / 
behavioral educational science as well as from spiritual scientific pedagogy that have not critically illuminated 
social circumstances in which educational reality takes place, nor the social demands that are being placed on 
upbringing and education.  
The fundamental question of critical educational science, therefore, are upbringing and education whose 
objective and purpose are striving towards emancipation, which leads to maturity, self-determination and 
development of solidarity. Emancipation and solidarity as the purposes of education lead to the liberation of children 
and young people from different kinds of subordinations, in other words, being free for maturity and self-
determination (König and Zedler, 2001) “Emancipation means freeing the subject - in this case young people in this 
society - from conditions that limit their rationality, and the related social activity” (Mollenhauer, 1973, 11, 
according to König and Zedler, 2001, 137). The task of all educational reflections, from the viewpoint of critical 
educational science, is the research and design of pedagogical activities with the aim of clarifying the issues of self-
determination, democratization and emancipation. Emancipation and solidarity as the purposes of education lead to 
liberation of young people from different forms of subordinations, in other words being free for maturity and self-
determination. 
Although the critical educational science in the late seventies of the 20th century loses its critical-theoretical 
“edge” in dissecting the existing social and pedagogical relations, the question arises whether we can and should 
analyze the existing contemporary educational crisis, and therefore the position of children and young people in 
contemporary social and educational reality from the perspective of critical educational science that in the last few 
decades has been neglected in considerations and structuring the system of upbringing and education. This question 
specifically refers to the structuring and reforming educational systems in the so called “transitional societies”. 
Therefore, the next part will try to show some of the most important guidelines of the contemporary educational 
crisis and its influence on the lives of children and young people in the current social reality and on the basics of the 
most important start points of critical educational science.  
 
2. Some characteristics of the contemporary educational crisis  
 
The modern age is full of various contradictions, problems and risks and according to the words of Urlich Beck 
it can be characterized as “risky society” (Beck, 1992). A large number of today’s reflections of education as a 
human activity is focused on finding answers to these problems. That points to the fact that education is facing some 
really high expectations. Almost imperative, education is referred to as the main growth driver, as the field of 
solving the greatest misfortunes of mankind. We are looking for new solutions, new methods and new concepts of 
education that will be particularly successful. No area of human activity is so affected by the reforms as education 
is. However, in all this, the question that arises is what is with the crisis of education itself, that is, in what kind of 
condition it is in the rapidly changing society full of risks and uncertainties. This question in itself implies the 
following questions:  1) If education can "cure" or alleviate and solve many social problems, does this mean, then, 
that they are created by the education? 2) If there are social problems that are caused by education, can we expect 
education to solve them? 3) If education cannot solve all social problems, how much can it help in restoring and 
connecting numerous broken social relationships, and social connections and networks? The efforts in this paper are 
not focused on trying to give answers to these questions. Highlighting them is the way to show the problem of crisis 
in education which is expected, as it is pointed out, to alleviate social crisis. This crisis of education is often blurred 
by various neo-liberal concepts of education in which, under the constant illusion of emphasizing the free 
development of the individual, the fundamental universal guidelines of education are ignored. Consider the 
following words: "Zealous advocates of reform must be talking about the individual and his responsibilities, but they 
are deep in their hearts determinists, deeply convinced that the structures determine everything. They therefore 
prefer to deal with structural reforms, not finding anything so disgusting as structural conservatism" (Liessman, 
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2009, 142). Therefore, the question of human’s/individual’s position in the current crisis of education is more 
emphasized.  
A man treats the world that surrounds him through the system of knowledge and values. He is a being who has 
not been given “ready-made things” because man is a being to whom things are “assigned”. This means that he is a 
being that by his birth is still not the thing that he should be. This, to use the Nietzsche language, “loose animal” 
needs to go through the development process after his birth and cross the path from biological individual to 
personality. This development path, in which special human characteristics are being developed, is based on 
potential and tendencies that a man has, is named the process of upbringing/education. In upbringing / education as 
"the shortest way to man's ascent to humanity" (Slatina, 2000, 365), a conditio sine qua non is being hidden when it 
comes to human development path and his becoming a human being. It is unimaginable and impossible to find some 
form of human society in any historical period, nor any human individual, which in its basis of existence does not 
contain procedures and ways of conquering and transferring knowledge, in the broadest sense of the word, necessary 
for their survival, changing and transforming. That is why upbringing and education always carry “social” and 
“individual” in themselves, not as opposites or exclusivities but as two guidelines which overlap and reinforce. On 
the level of “social” we are talking about the influence of older on younger, introducing young people into the social 
world and conquered system of social knowledge and values, and on the level of “individual” we are talking about 
upbringing that enables this influence and introduction. “Among all the characteristics by which a person is very 
different from other beings, a special place certainly belongs to upbringing. It is exactly the thing that makes him the 
only truly social being - being that its essence, culture and purpose of its existence, cannot satisfy by the very birth, 
but only by life and education in the community “ (Polić, 1997, 150). 
We face, therefore, many problems that are directly or indirectly connected with upbringing and education. 
“Today's world is not only image of new discoveries and progress but (also) the kind of performance of violence and 
drama of man's moral action and life. Despite the modern scientific and technological progress of mankind, our time 
registers a series of assaults and attacks on human life (alcoholism, drug addiction, various forms of euthanasia, 
genetic manipulation, selfish organ transplantation, torture, executions, murder, terrorism, wars, crimes, genocide) ... 
It is obvious that the moral progress of mankind today has not kept pace with his intellectual progress" (Slatina, 
2005, 11). In addition to these problems in today's global information age, the special attention has been directed 
towards intercultural education which aims at a common and peaceful life of people who come from different 
cultures with all the diversity which in their totality constitute the uniqueness of the world. In efforts to respond to 
these problems and challenges and in order to find so called „pedagogical solutions“, we often reach for a frequent 
term which sometimes becomes a purpose in itself and it is “reform of the educational system” (Tufekčić, 2009, 
266). The phenomenon of upbringing is inextricably linked to the phenomenon of education and its characteristic is 
to be always in reform because upbringing and educations are also by themselves reform and change. The 
misfortune is often in the fact that every time the reform is being accessed, it comes to such occurrences that we 
believe that everything that is left behind is underdeveloped and that we are the ones that will build  a 
“contemporary, modern, efficient” system of upbringing and education. Such opinions often rise to the level of 
major “scientific” and “professional” achievements and are declared the “best” solutions. Basically, this occurs 
mainly because most of the focus of attention is always on the form, and the essence remains “intact”. This is very 
noticeable in the reform stunts of the so called transitional societies such as the Bosnian society, in which among 
other things it happens that one child-centeredness is formulated in the terms such as  “child / student in the center 
of attention“ or “school is child's friend”  appears as one of the best solutions for the organization of school work. 
As much as these ideas appear as new, I offer personal observation that they are consumed and outdated ideas 
because in essence they are  really “production” of limited manpower to “modern times“, in other words, of 
neoliberal capital. In addition to numerous reforms, we continue to face the great misfortunes in the modern world 
(wars, human suffering, hunger and illiteracy in the XXI century), which are mainly "creation" of those who are 
educated and who have a huge number of scientific information which do not preserve but in various ways destroy 
the man (Tufekčić, 2009).  
It is necessary to impose such a simple but also extremely complex question: why is it so? In an attempt to 
answer this question it is evident that in the development of some pedagogical areas and their application in 
pedagogical work, especially the one that is related to school and teaching, there was neglect or some sort of 
(unusual) distancing from the fundamental anthropological guidelines of upbringing and education. This problem 
clarifies Slatina (2001, 66) through the analysis of school due to the upbringing and education as human and as a 
social necessity: “In our teaching practice dominates the cognitive school model. A school that is only a means of 
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supplying the society with usable workers rests on the wrong anthropological assumptions.” In the foundations of 
modern educational crisis lies precisely this problem. Moreover, we find an interesting observation by Pastuović 
(1999, 23-24) that "the educational crisis is not only educational but also upbringing. It is interesting that the 
upbringing crisis is detected later than educational, although, according to the latest analysis, it is more dangerous 
for the sustainable development than educational. The upbringing crisis is more complex and less transparent than 
educational. This can be seen from the list of some of the major causes of the school's inefficiency in upbringing.” 
The next question is: What is the position of children and young people in recent educational crisis? 
A possible answer to this question is that the children and young people are usually left to themselves. It happens 
often that behind the terms like “democratic education”, “school as child’s friend”, “child in the center of attention” 
etc. we have hidden adults’ indifference for essential needs and problems of children and young people. In other 
words, children and young people are liberated from those activities and “efforts” that they should experience and 
live through from the aspect of developing their own personalities while on the other side we set before them certain 
forms of behavior and actions that belong to the world of adults. “Intensive institutional colonization of childhood 
can lead to its extinction” (Postman, 1994, according to Nenadić, 2010, 274).  
So, big aspirations about “free education” in the result lead to neglect of a child and his surrender to himself and 
strengthening the preset images on upbringing by the adults. At the same time, neoliberal colors of happiness 
(hedonism) and child-centeredness in these pictures of adults lead to such (non)educational results that are reflected 
in the inability of developing the picture of childhood in children or in other words not being able to develop self-
perception and image of life (Tufekčić, 2013, 77). “In summary, for modern childhood we can argue that the 
adoption of culture in children has significantly changed: secondary experiences are growing, the ways of behaviour 
focused on consuption and previously interpreted forms of interpretation. But according to new theories about the 
activities and findings, the own activity represents a material surface of cognitive activity and the image of the world 
and reality is related to the active dealing with reality” (Folling-Albers,1989, according to Gudjons, 1995, 96). 
In schools, it is evident that under the pretext of developing “free and creative people” we leave children without 
the optimal development of their life forces and specific human characteristics. This happens through permanent 
development of “culture of idleness and consumption” and “management culture” in schools from one side and 
developing “ideology of success” on the other side. Failure to develop all necessary competences in children and 
young people in processes of formal education is in a weird and dangerous way compensated with a false image of 
success. Besides that the questioning about what consequences this phenomenon has on the social position of 
children and young people necessarily occurs. While in a way we “enchant them with school success” we do not 
think about the level on which children and young people develop personal skills important for free and self-
conscious life in the 21st century. In the process of education of children and young people we deprive them of these 
competencies and in return we develop “overprotective” relationship towards them which we want to show as “child 
care”. In addition, the children and young people are often found in the open space between family and school 
which transfer responsibility on each other for the situations in which children and young people try to point out that 
they are in the state of neglect and mistreatment, while at the same time that lack of interest for the development of 
children and young people as free, self-actualized personalities, personalities that are ready for critical reflection of 
the realities of life, they explain by the fact that they want to provide children with “free” and “unrestricted” 
development.  Let us recall the words of Hannah Arendt pronounced in the mid 20th century: “It appears that the 
child freed from the adult authority is not liberated but subject to even worse and indeed tyrannical authority, the 
tyranny of the majority... The reaction of children to this pressure is either conformity or juvenile delinquency, or, 
quite often, a mixture of both” (Arendt, 1954). Let us add to this the fact that the results of pedagogical research in 
the field of family upbringing showed that overprotected children ultimately show similar personality characteristics 
as well as the so called abandoned children.  
Furthermore, the deep ideological education institutions, rather strong negative aspects of the hidden curriculum 
(conformism, subordination, the inability of conscious rejection of the state of humiliation, developing passive traits 
of will and character, etc.) and who are faithful picture of contemporary social processes, especially in transitional 
societies, do not allow emancipation, maturity and self-determination of an individual and develop noncritical 
acceptance of the ideology of consumer society where everything turns into commodities and where “sociability is 
not based on solidarity but on conflict” (Močnik, 1999). “Simply put, instead of parents (and schools – a remark 
A.T.) teaching children to the socially acceptable behavior, they try to as much as possible and as quickly as 
possible fulfill the wishes of their children. That transformation of one of the key processes in the society is related 
to the transition from working society to the society of consumption, and the processes of individualization and 
418   Adnan Tufekčić /  Procedia - Social and Behavioral Sciences  174 ( 2015 )  414 – 419 
subjection” (Nikodem, 2010, 174).  
Efforts of the so called neoliberal pedagogy that are really too beautiful to be true are directed towards 
subordination of the children to unnecessary forms of rule of man over man or a group of people over another group 
of people. That is why, the position of children and young people, their quality of life in the processes of education 
in today's times and social realities certainly seek actualization of programs of critical educational science, because 
“the attempt of established critique of existing pedagogical relations is undoubtedly justified” (König and Zedler, 
2001, 137). This critique of existing pedagogical relations based on the ground postulates of critical educational 
science involve constant reference to the problem of identifying the contemporary upbringing / education and 
indoctrination. Therefore, a critical approach to modern upbringing – educational opportunities involves constant 
differentiation of these two processes that are formally very similar but fundamentally are opposed to each other and 
are mutually exclusive. In a looser interpretation, here will be given some explanations between differentiating 
upbringing/education and indoctrination which are discussed by Slatina (2000, 373), in the following tabular 
overview:  
 
         Table 1. Differentiation between upbringing/education and indoctrination 
  
Upbringing/education Indoctrination 
Preparing people to accomplish their own possibilities Getting people used to use their possibilities in limits 
Forming an open spirit Forming closed and rigid conscience 
Development of feeling and need for freedom and personal 
dignity Getting people used to loyalty and obedience 
Teaching people that they can think anything, work, believe and 
evaluate Guiding people to think, to work, to evaluate in a specific way 
Developing the ability of independent and free thinking Making people dependent 
Offering ideas Forcing ideology 
Pointing to the possibility of choice, to the alternative Removing all alternatives, offering only “one solution” 
Offering information, facts, views on which there is general 
agreement Extortion of a general consent for your own, personal opinion 
Offering the truth as tuition and lesson Offering your own message as truth 
Practicing others to set hypotheses in order to check them Guiding others to believe in totally suspicious things 
Using checked data Misuse of all data 
Reasonable and progressing action on the behavior of others Unreasonable judgment 
Entering the relationship of mutual learning Teaching by the principle „magister dixit“ 
Learning to know, to do, to live, to be Learning to have, to own, to rule 
Building the authority of truth Imposing irrational identity 
Mistaking because of ignorance Conscious and deliberate spreading of delusion 
Efforts to expand the knowledge of others Desire to narrow down the rational possibilities of others 
The existence of a solid target (forming a complete person) Accomplishing partial goal 
 
In a number of mentioned educational reforms a lot more attention is focused on developing new and more 
successful methods and techniques of learning and teaching, in other words on more successful adoption of 
educational contents rather than on shedding the light on the differentiation between upbringing/education and 
indoctrination. This has led to the fact that education in various ways is becoming more in the service of requests 
that in themselves carry less internal logic to education and more market logic, the logic of manipulation and the 
logic of “human resource management”. Therefore, it is necessary to reaffirm theoretical - methodological traditions 
of critical theory of society and the so called conflicting views on education in contemporary reflections on 
education in order to fully comprehend the place and role of this very important human activity. This is because 
once again the question is raised of whether the inner world of education should be determined by an autonomous 
educational awareness or is the current “relative autonomy” of education contemporary concealment of the 
processes of converting natural differences of people in their inequalities (Bourdieu and Passeron 1971, according to 
Gudjons, 1994, 209). The consequences of avoiding this theoretical - methodological discourse reflects in the fact 
that the reform of educational institutions is not directed towards and from the theory of education but it comes 
down to adopting various regulations which turn educational institutions from places of free education into places of 
“unfree service activity” (Liessmann, 2009, 77).  
Emancipatory education involves developing opportunities for children and young people to participate in present 
and in some new world in a new paradigm of critical thinking because “education is the field where we show if we 
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love our children enough not to force them out of our world and leave to themselves, not to take their opportunity to 
try something new but to prepare them in advance for the task of renewing our world” (Arendt, 1954). We are all 
responsible for this. Education can help, but today the education itself needs to be helped.  
 
3. Instead of conclusion  
 
Critical educational science provides if not a complete and fully developed concept then at least one very 
important segment in the range of different theoretical and empirical approaches to looking at contemporary 
educational crisis as well as the phenomenon of education in general. 
At all times and in all areas of human life different ideologies are possible and sort of capture the different ways of 
social institutions including the sphere of education. The attempt to resolve numerous problems related to 
upbringing and education has always brought new forms of ideological submission. Education has always shared the 
fate of the society in which it is organized. All social processes and phenomena and social adversities have always 
folded up through education. But education, unlike other social subsystems has a very important and powerful 
opportunity. As well as receiving certain influences of the society, because it is its integral part, education can 
influence the society and shine into it positive and developing forces. It has this possibility because the essence of 
education consists of young people that need to be taught and allowed to treat the world with all its constructive 
potential that a man can carry with himself. Education therefore should be the space in which we live and gain 
experience, the human one.  
Theoretical concepts of critical educational science help to reflect and invent the situation and the position of 
children and young people more clearly and pedagogically expressed, for the sake of themselves. 
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